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INSTRUCTIONAL OBJECTIVES IN CITIZEN EDUCATION: 
' f . FINAL: REPORT 

. ■ , ' . . " . '''' 

As, part of the knowledge-building/aynthesis effort, the Citizen Education 

component of RBS has establlahed a reference file on citiizen education ob- 
jectives. V7ith respect to the' development of thlig^ ^^^^ ^^is report contains 
the following informaticyfi: • the. scope of the objectives search and the search 
strategy: tnethodo^ogical issues uncovered; substai^i*^'al issues uncovered; 
patterns in the .objectives ; significant discoveries; and recommendations for 
further work. ^ * * . , 

Scope of Search and Search Strategy 
The year 1966. was set as the starting point of the objectives search for 
several reasons. First, the ERIC system was begun, in 1966. As the major 
source for educational inf ormation^jon a nationwide basis, ^ERIC is essential 
to any search that attempts to investigate a field thoroughly. 

Second, the widespread use of objectives-based Instruction -is a relative- 
ly recent phenomenon. The last 10 years have seen a tremendous growth in the 
use of objectives and in the skill of writing quality obj ect ives ;^ pre-1966 ob- 
jectives typically do not reflect this skill. Aga,in, because of /terminology 
«and substantive shifts, pre~1966 objectives often seem anachronistic and 
rarely deal with learner outcomes in the increasingly stres«s-ed affective " 

in 

domali^ ^ 




bird reaison for beginning the search in 1966 ±s the changing focus 



of citizen education. Citizen education conceived ,as t|ie socl/al development 

' ^ I \ ' " * 

of the individual toward responsible citizenship-, as opposed(to a textbook 

civics course, is a new approach.^ Too often, early objectives focused only 



on the liarrow "civics** oortception of ' citizen education rather than the current 
expdndecl social ^dncleption, \ 'I 

Content 4rea Included in the Search / , 

^.'^ ; initial list of content areas to be included in the objectives 

search was developed through a series of consultations and brainstorming 
meetings with RBS staff, and national education leaders , as , well^ as through 
discu^^ons wl th . trl,-s tat^ education leaders and contacts in the three - , 
state departments of education,. . The original list of content, areas in- 
cluded: career education, consumer education , civics, community educatit)n , 
envitonmental education, energy education, family life/parenting education^, 
global perspectives/ international education, goveimment.^^is tory skills, 
law-related education, moral/values education , , petspnal/deve loptnent , * • 

political-participation* skills , social development, and social studies^ 

skills. * \ ^ 

Tlie composition of this listw^ revised, based on the results ^of 
the followlTig activities: (1) refined conceptualization of the citizen 

' " ^ ■ ■ ' ■ ' ^ ' ■ c ^ 

education domain, (2) evaluation of the, substance o!jE the 'objectives in 
the various content areas, and (3) a clearer conceptualization of whal^ 

- c • \ y ^ • ^ ^ . 

the threes tates wanted, and how citizen education programs could fit 
into statewide sch(5o,l improvement programs, Caree^educatlon was dropped 
from the revised lis-t because ^t was not cor!si:dered a central concern of 
of citizen edviication. Consumer education/^was not included in the reviser! 
list 'because those areas of this doma-dtn that ^are of ^dnterest to citizen 
education are typically covered mider economics education. 



■.Added to- tl^e Revised list were equity ^ead4|fij^tiQn'^ (specif icaily*^ ^ 
; ;Stvid;^e0 and feminlsnj) , multiethnic/multiculturar education , fUturirig 



'education, conflict-resolution.; skiljs , decision-raaklh^g ski|.ls drgan- 
?izatlOnal-deyeJopme|t^skill^^ and inquiry skills . *-V 

The list was theti^ consolidated ^nd oriented to.RBS' broad citizen 
education.'goals as foll6w9: , ~ ^. , - v 

Areas with Ob'jectives Primarily , Related to Knowledge 

i Qivics^ (fj^deral, state, local) ' • ] . 

\ ■ ■ ■ ■ : /" ; ' " • ' • ■• 

Community /NeighbjprhoodT Education 'CBiiilding commupity). . 

^ , Economics Education - ' . 

' Environmental Education * 

■ ■ ... t.^ A. • ■ 

^ . ♦ Equity, Ediicatioo) \. ' 

■■--Faihlly Life Education '. " , < 

■ . ■ ' • ' / ■ ■ ' - i- 

futures of 'Society Education ' • 
^ Global. Perspective Education ' ' 

Law-Related Education 



V / Multiethnid Education 



Areigs with Objectives. Primarily Related to Skills — Process 
..'Rather "Than Conge'nt Z 'V~ ' ' ' ~'> ' 



^ 'Confllct-Resp]^tion Skills.-^ 
Inquiry Skills . 

Moral /Val ues Education ^ 
Organizational-Development Skills * 
Political-Participation Skills 




" Areas with ObjectJ-Ves Primarily Related to Dj/sposltlpns 

, . ■ • '. * ' ' . . ' ■ ' ' T ^ • A ' ' 

* - ■ ■ - . 'a , ■ // 

Individual and Social Development, as a^'Citizen\ 

(This are^ includes human .relations , //interpersonal 

^ development of personal chara^iteris tics ,Vsuch ,a's altruism, that are 

necessary to- internalize democratic at</it:ude^.i/arid. social Vharacter- 

istics, such as cooperatioci> necessar^/ to be a democratic accdjr.) 

Search Strategy ' , ^ — * 

A four-pron§ed search strategy provided a ccyfflprehensive vl;eW of 

citizen education objectlvp^ Eath compo^ of the s^trategy was reviewed 

and rained as the search progressed. // . ' , • 

Th^fixst component w^s a- comprehensive se Arch .of the ERIC system 

on-line, EfctC^QiKflne accesses the /RIE report, practitioner literature, 

and th^ CUE periodic literature* ./This collection obviates the necessity 

• ' /■' * • .■ ' 

of searching pother indexes to educational (literature such as Education 



j^ational |J 



Index , In consultation with the Computerizeci References Service librarians 

at/'the University of Pennsylvania's Van , Pelt . Library , a list of ERIC 
■ / ,' ■ t ' *' \'- 

des(»rip}:prs for the content areas was generated and crogeed with a list 



of. ERIC despriptors for objectives . Results from this first search were 

• . . , ■ • 4 ' .■' 

. ' t 
I ' ■ . . 

disappointjtng ; although , some useful documents were retrieved, most, docu- 

. . . V ' ^ ^ I' ■ \ 

ments yere about objectivea or about "how. to write" ot>jectiveS, rather 
than. actual listings of* objectives. A • new on-line strategy was devised ' 
that crossed the content-area list and synonyms with'* curriculum guides, 

'teaching guides, ^hd synonyms. This search yielded a plethbra of prac- 

■■ ■ - 

titioner documents containing objectives from stat^ and local educational 
agencies • * ' . . ' ' ' ' . 



^^Th0 second st'tategy component was examination of the collections of 

ex^p.lary repositories of practitioner' documents . The results ofL the 

■ . ' ' . -t- • : • ■ , ^ f ■ ) * 

EIl|^ aearch had 1^4icated^ that these documents would ^e a rich souuce of 

objet'tives^r- Center at femple UniA^rsity 



v.- 



lias a^cp'Il6ction of curriculum guides^ and r/alated documents, sOme (jijf 
which- yielded objectives for the reference file. Unf ortunately , * th 
collection ha^ not been updated since 1974* The Pedagogical Library\ of 
the Philadelphia Board of Education also has • a collection of curric^ulum 
guides and related documents. Most of thes.e were produced in the^Phila- 
^delphia ^chool District, and few- of them offered objectives useful for; ' 
the file. One of the best collectioiij^ of practitioner documents In the 
country is located at the South Jersey Regional Educational Improvement 
Center. Although this collection features mostly documents from New 



Jersey, it also includes curvrent documents from all over the country, 
many^of which contained useful objectives. Another excellent practitioner 
documenj^ collection is the Mateo Educational Resource Center '(^MERC) 

in s3n Mat^o, California, SftERC is the official repository for all ctnf^ 
riculum guides, produced in California, but it contains a collection of 
non-California materials as well. Under the direction of the RBS staff, 
SMERC searched for and .lis ted 'their colledtion of documerits containing 
objectives in the various citizen education content areas. 

A third major search component strategy* was telephone and corres- 
pondence contacts with selected experts in the citizen education content 
fields anfi in educational information and dissemination services. (See 
Append ix . ) ^ 



Practitioner document repositories o£fer a rich source of objectives 
and this richness helped to shape the questions, that RBS posed to the 
expejts. These questions dealt with the location of exemplary objectives 
t!he location of exemplary repositories of practitioner documents^ ^ par-; 
iicularly .social studies documents'; and the! location' of objectives ^anks, 
either in citizen education content areas ot\ other interdisciplinary 

' ^ \ . ■ ■■■ 

fields similar to citizen 'education. Respondents Jwere-^so asked ' to * 

conmient on the RBS search, s trategy and to make suggestions for improving 
, ■ « , - , . ^ . ,' 

that strategy. * \ , * 

'^any persons consulted mentioned se*ts af ob)jGctives which were sub- 
sequently obtained and added to the file. The existence of SMER^] was ' ^ 
made known to RBS through this telephone and letter campaigln! The only 
objectives banks that were actually located focused dn basic skills .and 
career (B ducat ion, and there was consensus among those - persons surveyed 
that the creation of a citizen education objectives b^nk-wqufd be a^ worth 
while ^|J>ject. » 

The final component of th6 search strategy w'as ; to examine the ob- 
/je^ctives in textbook collections, This was— completed using the resources 
of the Pedagogical Library^of the' PlrLladelphla Board of Education and the 
Pennsylvania Department o'f Education, as well. In addition, RBS staff 
who were engaged in compiling a compendium of ins t^Hictional material^ in 
citizen education provided for review those materials that Contained 
objectives. Although some objectives werl^ 16cated in this way, textbook 
objectives are typically' so closely tied to their content as to;be In--- 
appropriate- for general use, <' , 



Search Cri terla 




' For the"' purpose of .the objectives* sparch, nonevbsluatiye criteria ,/ 

^Wer^'^'adopt^d.^ No^ attempt v^s Jiade to select objectives) on the basis' of. 
"^a notion of "good" objectives or "bad" -ob^jectives . If a'Mo^umerit listed' 
-objectives stated \in terms o£ some kind of l^amerxbehavlor , it wag 
placed Jn the, file. Broad rfoal'statements were di^scardfetfi as yere ^i^ts' 



/*" gf concepts to be mastered by s tudents . ."^either of these ;L terns-, fib • 
the standard definition of objectives In that the'^' ddf no,t list ' 
conditions for learning or expected student "putcomes.- - An -attempt - 



was: made to avoid redundancy . Aii tfie ^earch continued, documents that 
covered the same ground in the same manner as earlier seleclsions 'began 

V ' "V- - '■ . ' " '.-V ■ . 

to appearj^j.^^ese were disregarded. * ^ ■ ^ . i 

The usd of nonevaliiative search criteria 'does not mean that qual- 
ifitative Lssues' of th^ Collected objectives have not beefu ^ddresged. It 

. ■ ■ , ■ ^ • - '^l ' ' ' ' ' : 

clear that?,' the reare impot tan't is^oes in -the us§ of objectives. .These 

/ ' * . • n , 

■ > -a » , ■ ■ 

questions, however, will Ige addressed in the next part of this report. 
Organization of the Reference File* * 

• ^ -'At^ present the refe^ehce file is 'orgati'i^ecj by. content areas arranged 
by grade- level. The ^.sstiing agency is noted f or^ each listing of - ob jec^tives 
Insofar as possi'blfe, objectives which- are issued as sets ot sequential* 
units are kept together. An-exc6ptipn to this situation.; i^ when ther^ 
• wide content are^ -variaDion . In siich cases, .sets a^re brdken up and in- 
.^ dividual objectives are filed by content,. are£. At present there are 



approximately 800 sets ot objectivdis in-^he Icollection , with a-,total of 
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Issue 


B Discussed 






of th 


report, 



toiiowing delinitions^^nave 
been stipulated, Methodollig4<fal issues are defined as issues relative to 
locatihg suifaltle objectives. Subs tantive issues are defined ^s issues 
relating to th^ "conteht"^ and form of the objectives that were/located/ 
Patterns in the objectives ^re defined as broad continua along which the 
objectives may be placed^ 
Methodological iBsues , » 

. ^ The first methodb-logical issue concerns the inheAnt limitations of 



sources for; materials iii which objectives may be fbund , The ERIC system, 

the chief yekicle for dissemination/of educational information, is severely 

limited 'as -a source of "ins tructional objectives. The identification 

objectiveis is not a major focus of ERIC. Instead, E*RIC has a content focus. 

Therefore, to avoid repetition, ^.t limits document entry, on the basis of 

r ^ ^^^ . ' ' ' ' . » ■ 

content overlap. ITiis approach while valid, does not reveal the diversijty 

of instructional objectives possible /within a content area. The lack of 
emphasis on collecting 6b jeptives^ is - reflected in ERIC indexing. It^s 
virtually impossible . to locate Dnstructional objectives in; ERIC by seat^sh^' / 
ing directly for "objectives'*, "course o)fe) j^ctiVes" , "behavioral objectives", 
etc. One has to adop,t a more circumspect strategy w%ich yields mixed results:. 

The primary • sources of instructional objectives ' are curriculum and 
teaching guides^ wrij:ten by local or'state educational agencies^^ The docu-' — 
ments generally fall into th^t masgx^f educatioriaJL^itreraturG labelecl 



"furtive" ma.teiruLs becauge they exist 'outa.iae, noifmal. diaaemlnatlon channels. 
Typically, f ugJLt«veV documents are produced fpr ln-ht)use use aild vary, greatly 
In format and quality, • J^^ch documeiit te-preaents the .particular concerns of fc 
the i'aaUing ageftcjr. Dissemination is, at best , a secondary Vonsiderati'o^ml 
Is of ten .hj^fehly idiosyncratic, making' it difficult- to locate suji^h^ddcum^fli. 
^ The best place To locate '^fugitive»-raaterlais is' in educational resoWe 

■ <j ' ' ... ■ 

centers that ■ 'specialize in collectin^'i^ractltionep -documents.. ' As might be ' 
expected, the scTppe and depth of these collectioils. Var^ greatly, We 
San Mateo Education Resource Center (SMERfc) , tor instance, tollecta docu- 
ments primarily frW California. 'Educational" Improvement: Center-5outh 
(EtC-S'outh) Collects .dbcumdnts primarily from New Jetsey^ \' * - 

The varied : t;erminology of the objectives field is another methodol=^ ' 

■ " ^ ' ' 

gical problem. ' The t4rms ;'goals," "obj ectiVea , " "learning activities," - - 

"student outcomes,", and' ''indicators " are used by different objectives writers 

•• ■ ■ . ♦ ■ ■ ■ • pV. • \ . 

to describe similar statements* Thus, searching for "objectives" is diffl- ' - 

' . . • . • ■ ■ - ■ . ■ , ' .^r-- 

cult because of the\ imprecise terminology. r Yet 'another iflethodological . 

problem is the paucity oj resources for objectives in certain fields within 

the yitizen education domain. Few objectives <;^re lopated for pers-on-al" 

developmentj^social' development, Organiza-tional development for students, 

the development of skills areas as. an end of ins tructi6Ti , moral-values 

education, and community-neighborhood education. There are several reasons 

fofthe Mck of objectives in these areas:- they are not traditional school ' v 

•A " . ■ • ' ■ ■' •■■ ■ " ■■■ 

disciplines;, they are'often thought of as by-pr^cfucts of education "rather than 

• . r ■ J 
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i 



dj|ecific ends of instruction; and they are ar^as jus t becoming accepted^as 

'■ '! ' • • " ' ■ 

part of the school curriculum.. ^ 

' A final methodploglcal issue Is the, shortage of elementary J.eyel 

objectives ia^the citizeiji educatiati domain". Aside from general social 

studies, ;^e^ few of the citizen ^education component, areas' have objectives 

for elementary school students. 

Substantive Issues * ■ 



Objectives vary greatly In format, content, and quality from writer 
to writer, district: to district, and publisher to publisher* As mentioned 
above, part of the differenct^ ran l^e attributed to the lack of standard 
terminology and also to tiie variety of popular formats for objec^ves. 
However, the variation is usually of a more fundamental nature. Many 
people who write objectives have little training for the task and do not 
understand the principles of J^opliisticatod objectives-based instruction. 
Objectives tend to be oversimplified statements, more reflective of an ^ ^ 

administrator's desire to have written objectives In a curriculum guide 
thcin of a desixe to liave systematic, pragm^itic guides to classroom instruction. 

This variation in quality and format is present throughout the 'ob- 
jectives literature, not just la the citizen education area, and points 
to several recurrent faults,, Many statements labeled '*ob j ectivos" are 
actu(illy broad goal statements. The leai::ner outcomes specified or Implied 
are so vague as to he i^mpract i cal a^^ p.uides to classroom Instruction, 

Anotlier common fAiult lies in the opposite direction. In tlie "atomized 
instruction syndrome," object Lvo^ii of tcMi are so narrowly fipeclfic iU\ to 



1 
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reflect only trivial instructional goals. Creative generalization ancit 



concept learplhg are o/ten lost as- ends of instruction when the focus is 



on such short range and conceptually limited objectives. This problem is 

magnified^ in the social studies and related disciplines. It may be sound 

educaS.pnal practic;e to atomize^ instruction ^n mathematics, but to apply 

this model to social studies ignores the fundamental importance of general- 
/ . • ' ^ ; • * . • J . 

ization and concept formation in that discipline. . 

A more technical set, of problems has to do with the lack 'of or the 
problematic nature of the -per f orraancc criteria by which student achievement 
of the objective is" ml^asured. Many objectives are written without per- 
formance criteria. Because ne-ither teacher nor student has a clear idea ^ 
of what constitutes satisfactory achievement of sUQh an objecti-ve, its 
utility for instruction is limit ecl>,^^^^t best, iiuch an objective can servt<(^^ 
as a goal statement. Eyen when performance criteria exist, they often 
are less than satisfactory as instructional aids. Performance criteria 
are someLimes t^iutological ; the criteria are simply re^iatements of the 
original objective. It is difficult: to ^ see an objective such adi /Vstudents 
participating, in the interracial understanding component j^ll show a sig- 
nificant gain in ijjlterracial attitudes as measured by their attainment of 
projecL objectives" servin^g as a guide Lo teaching, and iearning. 

Ano ther common p robleni is res L r i c ti ve perltorm^ince cri teria . Given 
an objective of* siguLf Leant importance, the ]H' rformanec ^cr i ter 1 a can label' 
one o f many app ropr la Le behavlo rs thi' on ly way to satis Cactv)r ily mi?e t 
the objective. take, for example, the objective "student w I 11" demons t ra te 



an understanding of *a citizen's ability to participate- in the political 
process by listing five ways he or she can effectively participate." 
Regardless of the "fact that listing fi\>e areas of participation may or may 
not demonstrate unders tanding of political participation, it is clear that 
there are several other (and perhaps better) ways of demonstrating this 
lenders tanding. For example, the s tudent' might write an essay discussing 
the issue of citizen participation in a democracy of actually participa^ 
in' some aspect of poblic affairs, 

A relatec} weakness in many objectives is the assumption of truth 
implicit in certain performance criteria. Consider this example: "A stu- 
dent will demonstrate an under3 tanding of the American economic system by 
listing four ways free enterprise contributes to perspnal freedom. That 
the At^prican economic system is a free enterprise system and contributes 
to persj©nal freedom is, of course^ a completely tenable ^idea. However, 
alternative notions are also tenable. Generally s tudent 's understanding 
of important concepts should be based oh empiriccil inquiry rather than on 
indoctrination. 

Within the d^oi^ain of citizen education, there are severaL specific 
weaknesses in the objectives litorc^ture. Ttiere is an over\>7helming pre- 
ponderance ' c^F cognitive task objectives. Affective or dispositional oiit- 
con>es arc 'seen almost exclusively as by-products of cognitive objectives. 
Few objectives are written (falling for the development of critical inquiry 
^kiils as a specific outcome of instruction. lliese skills are regarded as 
implicit in Sc\tisfying cognitive task objectives. Similarly, action-related 
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skills, political participation skills, and organizational-, developraentj 
slcills are rarely^seen as specific outcomes of instruc^ibn. 

The cognitive objectives 'that exist are usually keyed to infortnational 

/ ^ ' 7 *r . • » 

aspects, leading, to an 'overemphasis on factual information. See^^j^g trends, 
synthesizing information or drawing conclusions and generali-za^jtibne^ from 
the data is usually subordinated to learning f^c^^s. This problem, of ^course, 
is related to the atomized approach to instruction implicit in '"many object— 

ives . ' ' ' ^ r * V 

. " ■. •' 

Most objectives in .citizen education call only for reasoning, reflect- 
ing, or other mental activities and experiences; Active or participatory 
behavior ar^ rarely mentioned as alternative ways to deraon;^ trate achieve- 
ment. This approach ignores a whole range of behaviors and situations in v 
which students can learn important citizen education lessons. Out~of- 
• scjiool situations, for example, may offer the students the opportunity to 
learn key skills, f^cts, and attitudes and to demonstrate their un^r- 
standing of key citizen, education concepts. 

Another major weakness of citizen education objectives is tlvat con- 
troversial issues are often filtered out. Some schools are hesitant to 
address issues that arouse emotional responses within the community. 
Schools, of course, are vulnerable to special interest group pressures; 
however, dealing forthjightly arid rationally with controversial issues is 
an essential" par.t of good ci t L :a^nship . Avc^iding areas of controversy and 

conflict' promotes a mythical version'^of the. legal, social, political and 

» 

ecoTY^mic systems, which is hardly one of the goals of citizen education. 



er|c / / 
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Patterns in the Objectives . 

4 Various models have been developed by cirganizations for, displaying 
groups of citi^:^<r^^^^ation objectives. These models fall into ii^o broad 
categories. Spi^)^,' like those of the Center for the Study of Global Per- 
spectives, iri^i^rkte the derivation of the objectives by presenting a . 
hierarchy of broa^^o.als specif ic ins tructiohal objectives, and perfor- 
mance indicators. Other models, like "those in the Instructional Ol^ject'ives 



Exchange, simply present objectives arranged . by content area .'an d gradeV . 

level. Most lo<^lly produced objectives fall into one or the other category, 

either choosing to show the process of objectives derivation or simply 

\ . ' ■ ■ ■ . ■ , > 

listing instructional objectives for a particular ^level in a-particular 

• . • " " • ■ V ^'^ ■■■■ ; 

discipline. ^ ^ 

The individual objectives JLn citizen educattion also display a 'common 
pattern, t Generally they fallQO^g one of two continua. One 'continuum 
involves the cognitive processes involved in demons t:^ating achievement. 
Objectives may range from those which specify broad terminal behaviors ^o 
those calling Cor highly specific terminal behaviors. Typically, object- 
ives that feature broad terminal befiaviors u^e verbs like "to learn," 
"to understand," "to comprehend," etc. 'T^ose with highly specific terminal 
behaviors use verbs like "to recall," "to list," "to identify," etc. 

Tlie other con tinuuii^V involves the instructional materials "^required 
Cor achievement. At one end dm this continuum are those ob jectives H>7hich 
depend on specific textual materials . On the other end are those that 
can be applied to a great variety of textual materials. Tlie former often ' 
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refer to case study material, i.e>, , *'use the casie study presented to show 
how individual rights are protected by the Constitution," the, latter y-type ^ 
' ^ of objective, xnigh^ read, "Demoi^^^ate how the Constitution has been 'us4d to 
protect individii^l rights by citing examples of U, Supreme Court cases . 

that have'protected First Amendment rights." A student could use a wide 
variety of in^ truction^i materials to acquire the Information necessary 

■ ' ■ y - _ , \ ^ : 

to satisfy this objectiyflt." * , ^ ■ V ^ * ' 

V , Significant Discoveries ^ / \ J . ' ' 

One major discovery^ was the fugitive nature "of the objectives litera- 
ture. It was expeicted that' locating instructional objectives would-be a 
[s traightforfcard, ipasy process . Irt,; i:eality , the literature is diffuse and 
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not very adcesstbre. ^Teacher^, administrators , ^nd curriculum developers 
would expe'^elence difficulty in locating objectives to use in instructional 
programs or to use as^ models. ' J 

^ Another significant discovery was th^ existence of coi.le<J,trons of 
objectives in various disciplines. Obviously, some educators have begun 
to address the difficulty^ of finding suitable objectives, by issuing coXj 
lection W objectives. T^^pically, these collections are in a standard 
subject area; no one has put together an objectives bank in citizen educa- 
tion or in.a similiar interdisciplinary field. -People* contacted by RBS 

~ , ^ ■ > 

during the objectives seargh expressed qn interest' in the creation of a 
collection' of citizen education objectives. It was' seen as a p^otentially 
valuable resource in . cuipricuium planning and development: * 

Recommendations 



Recommendatibns for further work and for the type oj: objectives that- 
may prove most usefurl in the future are related to the response nature of 

■•-co 



the .RBS citizen education project. In conjunction with RBS and the' state 
improveroent plans, eadh school district- involved in citizen education f»ro- 
grams will^rt iculate its own en education needs and concerns- 

Because di-^tricts will be focusing on different grade levels, differept 
content areas, and different instructional modes, thd type of objectives 
needed by each district may\ibe different. Therefore, it is necessary to 

■ i . , ' • • , v> I ■ ■ ~ ■ - ■ - _ . 

hav^ as wide a coverage as possible 'in -the obj ectives reference file so 
as to meet widely divergent needs. fe^. ' . 

. The ekistence of a Idrge repertoire of qbjectijtres will aid program 
development in several ways. As districts go ^hrou^gh the process, of clari- . 
fying needs knd setting instructional goals, the objectives Collection - • 
will h^l'p planners focus on the instructional component of the project. 
There will be no i^ed tb gc??through the lengthy and difficult process of 
writing objectives de novo . " y » • • 

. . In'order for the objectives co^^^ti^ to fulfill this role; an,ob- 
jjectives handbqok should be creaLecl, This handbook will contain ejiemplary 
objectives culled from the present objectives reference file and new ob~ / 
jectives identified t^hrough continual awareness of the obj'ectives liters 
ature. These • exemplar y objectives will serve as guides for curriculum 
developers and^ teachers in planning programs of instruct i6n ' to meet; .parti- 
cular citizen education needs. In many cases objectives will have to 'be 
r.iodlfied^ to meet local needs, 'In s^ome cases^, where local citizen education 
needs are in areas without * sat isfactory objectives, committees of teachers 
administratots , anci- scholars will have to write suitable objectives. SucUi 
areas might include social and personal development, organizational 




developmerit ^ for stxldehts, cpinmunity-neighborhood education and moral/, 
value education, 

The-r object ives ^hafldbbok would be' organized grade level and con- 

■ ' \ XT' - '^'^ . ■. ; ' . \. ■ ■ \ ^ 

ten^- a^rea and .cross-indexed by skill areas aAd standard. school disciplines. 
An* introduction will d^cuss the process of adapting the exemplary objec- ^ 
tives to local nfeeds^ A. constant ayajreness li/iU be nraintainfed to* see how 
the handbook -is used teachers and hbw it can lie modified, to impr(jve.the 
systematic naiiure of instruction, ^ 

Another possibility to explore is the coordination of the objectives'" 
reference file with the Instruct;|onal Materials Compendiuifi, this may 
involve making the objectives f ile machine-reSdable and accessible through 
a thesaurus identical to that being 'considered for instrugitional materials. 
This would lead to a unified on-line system which client districts could 
u^e to help select appropriate instructional objectives materials that 
would meet^those objectives. 
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LIST OF AUTHORi;^ES CONSULTED 
IN{>CJTI2EN EDUCATION OBJECTIVES 



SEARCH 



A 



AUTHORITIES CONSULTED' 



Judith Gillespie r Indiana University, S6claj[ Studies Development ' 

Center , ' . ^ 



Howard >lehllnger - Indiana University, Social Studies' Development 

Center 

Robert ScheLl - Pennsylvania Department of Education 
Thojnas' Pitt - Rhode Island ^Department of Edutation 
/John JoT^es IJniye'rsity^ Associates * ^ . , ^ ^ 

Fred Nevm^nn - University of J^l^^cmsin 

Mary Jane Turner - S'bclal Science Education Consortium 
Donald Bargaw - New York Department of Education 

Thomas Hutchinson - Objectives Co-op, University ot Massachusetts 

Rus-Sell Vlaariberen - Educat3\anJIommiss±'on of the States " , 

Joseph Barrett Philadelphia Comm'uriity College 

■ Linda" PalVieristeln - American Bar Association , Youth Education for 

Cltizenshlp' ^ 

Instruction Objectives Exchange, Lot; Angeles, California j 

• j ^ A 

June GlJLllard - Joint Council 6n Economic Education, New York, 

N6w York' 

George Lowe U.S. Office pf Education 

Public information Officer - National Council for the Social Studios 

Charlotte Rothkopf - Association for Supervl«lon and Curriculum 

Development ^ 

William Corth ~ National Evaluation Systems < 

Walter' Hathaway - Portland, Oregon, School District 

William Hull - Resource and Referral Service i 
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Richard Remy Mershpn Center, The Ohio State Uniiverslty 

Ann Beyersdorf Indiana University Social Studies Development Center 

Cprol Tippy ^ Phi Delta Kappa, Center for Disseminiition of ' ^ ^ 
Innovative Prog^Nams ^ 

Stanley Helgasm - ERIC/SMEAC : ^ 

Alphonso Buccino - NSF ' - . 

Jac^ Allen - Northwest Regional Educational^ Laboratory 

Institute for Educational Research, l)owners Grcve, Iljloois 

Jeanne Race Social Science Education Consortium 

Thomas Thomas - Tri-County Law Education Project, Portland, Oregon 



